In the educational situations, anxiety is usually experienced by students when the students are assessed, such as when they are taking a test or giving a public performance. When test anxiety is somehow severe, it can have prominent negative impacts on a student's ability to acchieve at an optimum level. The aim of this study is to take into account the effect of socioaffective strategies on male and female high school students' test anxiety across different genders. The subjects of the study were 100 EFL Iranian students, including 56 male and 44 female, aged 15-16. The students were selected randomly and categorized into four groups. The experimental groups comprised one male class and one female class. Likewise, the control groups consisted of one male class and one female class. In experimental groups, the teacher used socio-affective strategies; however, in control groups, no socio-affective strategies were used. The results of the ANCOVA statistical analysis showed that there is a significant difference between experimental and control groups in terms of level of anxiety. Another finding of the study revealed that the difference between test anxiety of male and female was significant. The results of this study might be of interest for practitioners, especially, material developers and teachers in terms of various input-oriented tasks enriched by socio-affective strategy-based tasks to increase learners' autonomy and lower their test anxiety.
Introduction
Anxiety refers to an uncanny emotional condition in which one feels danger, loses power and experiences tension exposing an expected danger. Anxiety associated with foreign or second language learning and communication has long been in the focus of second language (L2) researchers (Ellis 1994) . It has been investigated in the broader context of individual learner differences potentially responsible for differential success at language learning since the 1970s (Dörnyei, 2005) . describe L2 anxiety as the perception experienced when a situation in which the individual is required to use the second language but he is not enough proficient. Thus, according to , L2 anxiety is described as a situation-specific anxiety. As a result, test anxiety is an an uncomfortable emotional state in evaluation. Test Anxiety is a fear of not being successful in test situations and an uncanny feeling learners experience consciously or unconsciously in many situations. It is a kind of anxiety considering apprehension over academic evaluation resulting from a fear of not being successful (Horwitz & Young, 1991) . According to Dörnyei (2005) , differential success is due to individual learner differences. Test anxiety came from fear of failure. It is thought that they have investigated the source of unsuccessfulness in the exam, but they have not presented a strategy to reduce test anxiety Horwitz and Young (1991) . The purpose of the present study is to examine the role of socio-affective strategies used by teachers on learners' test anxiety across gender.
Statement of the Problem and Purpose of the Study
There are many students who suffer from the day of the exam. They have studied well and they have been taught well but they are as well afraid of exam and they can't be successful as they expect themselves. A study by Horwitz and Young (1991) showed that test anxiety is a kind of anxiety considering apprehension over academic evaluation resulting from a fear of not being successful. Most learners study well and hard before they take an exam; they have confidence in what they have studied and what they have learned but they are afraid they can't take an exam as well as they expect themselves. The studies have revealed that the source of this test anxiety is due to the failure of not getting good marks. The problem is that why the learners are worried about not getting a good mark on the exam, although they have studied well and hard.
Ohata's study (2005) proved that most of the learners told that they were afraid of taking tests, because test-taking situations would have them be worried about the negative result of getting a bad mark. But there might be another source of this anxiety which makes the students fear getting a bad grade. Maybe the socio-affective strategies which the teachers apply in their classes are the source of this test anxiety.
The aim of this study is to examine the effect of socio-affective strategies, used by teachers in the class, on learners' test anxiety. The end of the study, as well, is to know whether the socio-affective strategies which teachers use in the classroom affect the learners' test anxiety and the researchers are to examine learners' test anxiety across genders.
Significance of and Justification for the Study
Learners of English as a foreign language are well aware of the fact that despite of the fact that they have studied well and hard, they have not got good grades thanks to test anxiety. Language anxiety is a specific complex of self-awareness, beliefs, feelings and behaviors related to classroom language learning coming from the uniqueness of language learning process (Horwitz et al., 1986) .
According to Chastain (1975) , there was a negative correlation showing that greater successfulness was due to low test anxiety. As O'Malley and Chamot (1990) mentioned, by means of socioaffective strategies, language learners can lessen anxiety by utilizing some mental techniques and solve problems through teacher-student or peer interactions. Therefore, socio-affective strategies used by teachers, similarly, can be regarded as a useful strategy to accelerate students' interaction with the teacher in the classroom, which might lead to students' lowering of anxiety. Young (1991) reported that studying long hours for a test made the students be worried about question types with which they had no exposure. Anxiety associated with foreign or second language learning and communication has long been in the focus of second language (L2) researchers. It has been investigated in the broader context of individual learner differences potentially responsible for differential success at language learning since the1970s (Dörnyei, 2005) .
Research Question and Hypothesis
Moreover the assumption of the study is to examine whether the socio-affective strategies utilized by teachers in the classroom lead to learners' test anxiety or not. To this end, the two following research questions are asked:
1. Is there a difference between test anxiety of the learners exposing the socio-affective strategies and the test anxiety of those not exposing socio-affective strategies? 2. Is there a difference between test anxiety of male and female learners exposing the socioaffective strategies?
And the following hypotheses, accordingly, were formulated:
1. There is no difference between test anxiety of the learners exposing the socio-affective strategies and the test anxiety of those not exposing socio-affective strategies. 2. There is no difference between the test anxieties of male and female learners exposing the socio-affective strategies.
Literature Review
According to Ellis (1994) , Anxiety refers to an uncanny emotional condition in which one feels danger, loses power and experiences tension exposing an expected danger. It is generally categorized into three types: Trait, state and situation-specific anxiety. Trait anxiety refers to an aspect of personality. State anxiety deals with an uncomfortable emotional state that is experienced as a response to definite situation. Finally, situation-specific anxiety is concerned with apprehension resulting from specific situations and events . Language anxiety, as an effective parameter that interferes achievement in L2 (Gardner, 1985) , is a separate complex of self-understandings, beliefs, feelings and behaviors related to classroom language learning resulting from the uniqueness of language learning process (Horwitz et al.,1986) . A study by (Koralp,2005) showed that EFL learners observed some English language learning anxiety on two anxiety level measures, being afraid of negative assessment and test anxiety, which were also positively correlated.
Vanin (2008) describes anxiety as when a student experiences extreme and uncontrollable worry about future and past happenings, overweening concern about performing pertinently and significant self-consciousness. Students with anxiety often have negative attitudes about their own ability to get along with stressful academic situations. They believe that they do not have the skills which are useful to adjust with a particular threat. Thus, they believe they monitor the situation or are losing their control over. Students who suffer from anxiety often misunderstood or boosted the importance of the situation. Huberty (2009) claims that text anxiety overtime, tends to chip in more extensive underachievement. He describes the outcomes of severe test anxiety including lowered self-esteem, lessened effort, and loss of motivation for school tasks. Silvestri (1986) reported that females have a greater likelihood of experiencing test anxiety. Some theorize that this is because society has different expectations for the genders. Many children are reared according to societal norms and mores that determine which roles are appropriate for which gender. Due to this biased upbringing, children perceive activities to be either masculine or feminine in nature. Excelling in an area that is not gender-appropriate often leads to punishment (Silvestri, 1986) . This early conditioning encodes certain gender-specific behaviors and activities, as well as gender-specific expectations. Generally, males are expected to achieve in math, science, and technology, whereas females are reared to be interested in the arts (Silvestri, 1986 ). There has been some research to support the assertion that females are more test anxious with regard to math studies and have lower levels of test anxiety with regard to verbal exams than their male counterparts (Benson & Bandalos, 1989; Dew & Galassi, 1983; Meece, Eccles, & Wigfield, 1990; Richardson & Suinn, 1972; Rouxel, 2000; Wolters, Yu, & Pintrich, 1996) ; however, in some other researches, these differences have been nonsignificant and slight (Hyde, J., Fennema, E., & Lamon, S. 1990; Pajares & Graham, 1999) . It can be comfortably asserted that more research must be conducted to determine whether this is a result of gender-based differences in test anxiety or if the etiology is rooted in the different types of academic disciplines (Furst, Gershon, & Weingarten, 1985) .
According to Stern (1975, p. 311) , "the concept of learning strategy is dependent on the assumption that learners consciously engage in activities to achieve certain goals and learning strategies can be regarded as broadly conceived intentional directions and learning techniques." All language learners use language learning strategies either consciously or unconsciously when processing new information and performing tasks in the language classroom. Since language classroom is like a problem-solving environment in which language learners are likely to face new input and difficult tasks given by their instructors, learners' attempts to find the quickest or easiest way to do what is required, that is, using language learning strategies is inescapable (Stern 1975) .
Socio-affective strategies are the ones that are non academic in nature and deal with intriguing learning through setting up a level of empathy between the instructor and student. They consist of considering factors such as emotions and attitudes (Oxford, 1990) . Socio-affective strategies strongly take into account the student's relation to society as a whole ranging from family to the global community. Tummala-Narra (2009) found that anxiety is experienced both by students and educators. To augment the effectiveness of learning, teachers are motivated to recognize anxietyprovoking situations and provide a helpful learning situation in order that the learners can devote their complete working memory resources to the learning tasks.
Method Participants
The participants of the study were 100 EFL Iranian high school students, including 56 male and 44 female, aged 15-16. The students were selected randomly out of 627 students and divided into four groups. The experimental groups consisted of one male class and one female class. The control groups included one male class and one female class. In experimental groups, the teacher used socio-affective strategies; however, in control groups, no socio-affective strategies were used.
Instruments
The book the students were studying was pre-university English one (2005) . The Test-Anxiety questionnaire designed by Suinn (1969) was given to students in order to investigate the students' test-anxiety. A pretest including 10 Reading Comprehension questions, one cloze test consisting of 5 items, 3 grammar questions and 8 vocabulary questions was given to students in order that the researchers could be sure of homogeneity of the groups.
Design
This study is a quasi experimental research with pre-test, post test and control group. Socioaffective strategies used by the teacher is the independent variable and students' level of test anxiety is the dependent variable. In this study, ANCOVA was used to investigate the effect of socio affective strategies used by the teacher on students' test anxiety.
Procedure
The subjects were classified into four classes. Two classes including one male and one female class were considered as experimental groups while the other two classes consisting of one male and one female class were regarded as control groups. The subjects had English classes twice a week. Each session took 80 minutes.
The first session, a test anxiety questionnaire was given to the learners so as to be sure of their test anxiety level. The researchers wanted to know whether the control and experimental groups are at the same level or not. The second session, the teacher says hello to the students. He talks to them warmly, asks them if they are ready, happy, fine. Then the teacher answers the students' questions smoothly, explains the areas of difficulty on which the students have some problems. He also speaks about the exams the students are going to take during the course. He explains the role of the exams, the effects of the exams on the achievements of the students and very useful feedbacks which students will get from the exams. He finally explains the very important function of exams for language learning purposes. The teacher can see confidence, happiness, and relaxation on the students' face. The teacher sometimes lowers or raises his voice and respects the students' opinion.
One of the students wants to comment on the exams, the teacher lets the student express what she is going to tell.
Then the teacher uses positive self-talk and encourages students to use the positive self-talk. An example of a positive self-talk is: The teacher not only encourages the learners to use the above self-talks, but he also tries to help them not to use the negative self-talks at all. Whenever any student says, "I am too weak in English to pass the exam." The teacher tries to help him/her to be aware of his/her own ability. The teacher attempts to tell him/her "you can pass it; you are progressing well; I know you can prepare yourself for the exam well."
Sometime later the teacher gives the learners some samples to do together and cooperate with each other in doing the exercises. Having done the exercises together, the teacher tells them "these exercises are like the exam questions. How easy you can do them; on the exam you can solve problems very easily without the help from anyone." Finally the teacher checks their group work and write one hopeful sentence on their papers. Everyone is happy at the end of the class. The teacher assigns homework for the next session. Some more socio-affective strategies used by the teacher include the following:
-Encouraging students to share their anxiety with the group members and the teacher -Using soft tone of voice and smile -Encouraging positive thinking to increase students' self confidence -Letting students know about their progresses -Not criticizing students for their mistakes -Using humor and creating cheerful atmosphere
Data Analysis
Having collected data, ANCOVA was used in order to find out if socio-affective strategies have any effects on test anxiety of learners. Having administered the pre-test of anxiety, the following results were obtained (Figure 1) : Figure 1 Test Anxiety before exposing Socio-Affective strategy in pre-test
As depicted in Figure 1 , there is no difference between female control and experimental groups in terms of test anxiety in pre-test. There is also no difference between male control and experimental groups in terms of test anxiety in pre-test. However, there was a difference between male and female's test anxiety before the instruction. Table 1 shows the analysis of the results obtained from the Pre-Test and Post-Test. (Table I) : Table 2 shows that integrating socio-affective strategies in the classroom reduces the amount of anxiety which learners have when they face the exams.
The other important case which the results tell us is that the difference between test anxiety of male and female was significant (p-value < 0.00). That is to say, there is a relationship between gender and test anxiety. The results show that socio-affective strategies are gender-based. It means that the test anxiety of one group, female, has been reduced more than the male one (Table IV) . 
Discussion
Comparing the results among groups showed that socioaffective strategies used by the teacher resulted in decreasing students' test anxiety on the exam. This finding supports the results of Tummala-Narra (2009) who concluded that reducing test anxiety of the students resulted in increasing the learning achievement and effectiveness of the learning process. It also supports a study related to anxiety level of Turkish EFL learners done by Dalkilic (2001) emphasized the relationship between anxiety and achievement. In the study, test anxiety was not at the center of the study, but a parameter which influenced language anxiety.
Students' anxiety can be reduced greatly if instructors have a relaxed and positive error-correction attitude (Young 1999) . Teachers' use of affective strategies such as humor, friendly relationship, supportive, and relaxed classroom atmosphere that encourage risk-taking are effective in decreasing foreign language anxiety and facilitating learning. Findings support the view that classroom teaching is a relational endeavor and experienced teachers emphasize the importance of warm socio-emotional atmosphere of the class (Wette 2010) . It also supports Ohata (2005) who concluded that the test anxiety of students were lowered by the use of socio-affective strategies.
Comparing the mean of test anxiety scores between two experimental groups of male and female students shows that Female students have the highest test anxiety level. In addition, the test anxiety of female groups have decreased far more than that of male groups exposing to socioaffective strategies. Females reported significantly higher levels of test anxiety than males. This is consistent with the previous researches on gender effects on test anxiety (Mousavi & Haghshenas & Alishahi, 2008; Lashkaripour, 2006) .
